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School Mission,



Vision, & Motto

Mission Statement

Safe Environment +Academic Achievement = Successful lifelong learners

Vision Statement
J.E. Rhodes Elementary staff will work together in a positive safe learning environment to build a solid academic foundation and foster a strong work ethic. We

will create successful, independent lifelong learners and productive citizens.

School Motto

“Where Opportunities Begin”
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Improvement Plan
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District and

School Leadership

District Administration

• Don Dunn, Superintendent of Schools
• Karla Rainey, Deputy Director of Curriculum and Accountability •
Danny Morrow, Deputy Director of Finance and Personnel • Richard
Pride, Deputy Director of Special Education & Special Programs

• Willie Bryant, Executive Director of Operations/Support Services

Board of Trustees

• Scott Thomas, President
• Lesley Goode, Vice-President
• Michael Johnson



• Mark McClanahan
• Shannon Johnson
• Brian Horton
• Nathan Daniels

Campus Administration

• Jonatan Romero, Principal
• Dr. Dawn Monzon, Assistant Principal and STEM Instruction • Jeanette
Hughes, Counselor, Gifted & Talented, and Specials Team  Leader
• Stacey Hightower, Literacy and Social Studies Instruction • Berta

Campa, Secretary to the Principal and School Registrar • Chessa Hays,
Community & Parent Engagement Coordinator and  Classroom Teacher
• Kendrea Entrop, Behavior Specialist
• Lisa Brown, Kindergarten Team Leader and Classroom Teacher •
Jennifer Renfro, Grade 1 Team Leader and Classroom Teacher • Alisha
Lawson, Early Childhood Special Education and PreK Team  Leader
• Leah Rice, Speech Pathologist and Campus Climate
• Sally Wiggins, Interventions Specialist and Classroom Tutors • Liz
Cowden, Interventions Specialist and Classroom Tutors • Mandy
Tedford, Hourly Employees and Paraprofessionals Team Leader
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Comprehensive Needs

Assessment

Needs Assessment Overview

The Site Based Decision Making Committee, or SBDM for short, was formed by the new campus principal, Mr. Jonatan Romero, on August 8, 2022 during the
school’s annual Leadership Retreat. During the retreat, principal Romero trained the committee in the creation of measurable Performance Objectives and
Strategies for the school year, as well as the requirements for the creation of the Campus Needs Assessment. Exemplars were shared with the committee as well as
the  Improvement Plan from the previous campus administration.

The committee is composed of stakeholders from every department and grade level, and will grow to include parents and community members that will approve
the  Comprehensive Needs Assessment document and the Campus Improvement Plan goals.

The committee was divided into 4 sub-committees to research data sources available from the previous administration. Each sub-committee is formed by a lead



person that volunteered to gather information to include in this document. The 4 sub-committees are:

• Demographics Subcommittee, led by Assistant Principal Dr. Dawn Monzon
• Student Achievement Subcommittee, led by Instructional Specialist Ms. Stacey Hightower
• Perceptions Subcommittee, led by School Counselor Ms. Jeanette Hughes
• School Processes and Programs Subcommittee, led by Community & Parent Engagement Coordinator and Classroom Teacher Ms. Chessa Hays

The first Review was scheduled for August 26th, 2022. The principal conducted a second review on September 2nd and September 3rd, 2022 and provided input
and feedback. The document was submitted for approval to the Superintendent of Schools Donald Dunn and Van ISD’s Board of Trustees on September 6, 2022
and  was approved the same month.
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Demographics Analysis

About Our School
J.E. Rhodes Elementary is a public school located in Van, TX and consists of grades Pre-Kindergarten through 1st grade. While Pre-Kindergarten students must
reside within the district and meet eligibility requirements, Kinder and First grade are open enrollment. Kinder and First grade students that wish to transfer to our
district must be approved after meeting specific criteria by the superintendent. Our state-of-the-art school building, that was rebuilt after the 2015 tornado, is part
of the complex that includes Van Intermediate School to the west and the Administration Building to the east. For TEA reporting purposes, our campus is paired
with Van Intermediate, and shares a TEA overall rating of a B, with a score of 81 out of 100 for the 2021-2022 school year. Our joint schools were rated D with a
score  of 64 during the 2018-2019 school year.

About Our Students
Based on our PEIMS Disaggregation data, in the 2021-2022 school year, there were a total of 377 students; 194 were male, and 183 were female. The student
population consisted of 3 students in Early Education, 47 students in Pre-Kindergarten, 169 students in kindergarten, and 158 students in First grade. The largest
ethnic groups of students were White that represented 66.8 percent of our student population and Hispanic/Latino that represented 24.3 percent of our student
body. Only 29 students were of Two or More races while only 9 students were Black/African American. During the 2021-2022 school year, 266 of our students
were identified as Eligible for free or reduced-priced meals; out of which 86 are Hispanic/Latino and 156 are white. In addition, 5 of our students were classified
as Homeless. The student population included 43 classified as Emergent Bilinguals and 39 as English as a Second Language learners. Out of our 377 students,
only 6 were identified as Gifted and Talented, in contrast with the 68 students that were classified as receiving Special Education services. Our student-teacher
ratio during  the 21-22 school year is approximately 20:1 in kindergarten and 23:1 in first grade.

About Our Staff
Based on the Staff Information obtained from txschools.org, the average salary for our teachers is $47,823.00. Our staff is mostly veteran teachers, with almost
40% of our teachers having 21-30 years of experience. During the 21-22 school year, our school reported 12.8% beginning teachers, 10.3% of our teachers with 1
to 5 years of experience, 13.7% of our teachers with 6 to 10 years of experience, and 14.2% with 11 to 20 years of experience. All teachers have their Texas



teacher certification, and the majority have been teaching at J.E. Rhodes for five years. All of the teachers are female, and the vast majority are Caucasian. The
principal at J.E. Rhodes retired at the end of the 21-22 school year, and the Assistant Principal left the district. Interviews were conducted by the Superintendent of
Schools in May 2022 to replace the retired administrator, who has served the school as principal for 10 years. Interviews for assistant principal were conducted in
June 2022 by  the new campus principal.

Van ISD’s Director of Curriculum and Instruction used Lead Forward during the 21-22 school year to mentor all new teachers within the district. Each campus also
identifies other teachers that are not first year teachers yet still in need of some support. This group of teachers meet for support during orientation and at least once
per semester. At the campus level, new teachers are informally assigned a mentor teacher. Mentor teachers do not receive a stipend for their assistance.

During or after school meetings for professional development were limited during the 21-22 school year and not consistently held. Professional development and
resources needed were identified by the Resilient School Support Program (RSSP) process, however available professional development was not prescribed in a
sustainable manner other than the offerings given by the district and the administration during the opening days of contract in August and other district-mandated
professional development calendar days. Student performance was measured through the RSSP process in a consistent manner, and identifying teachers who
produce results below the district and/or state standards has been clear also by the observations of appraisers based mostly on the quality of their teaching based on
T-TESS performance rubric. Formal school leadership among teachers has been historically based on “who’s turn is next” and not particularly based on who is the
most
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effective teacher leader in leading others with effective communication in instructional content and curricular practices, as well as goal creation and attainment.
Effective teaching practices, however, are shared during grade level meetings by the most experienced teachers.

Our Parents
As of the 2021-2022 school year, our school didn’t have an established parental engagement organization. Also, due to the COVID-19 pandemic, participation
from  parents as volunteers was not possible. As such, engagement with parents was limited to a meet the teacher night in the fall, and a parent night in the spring
as the major events that drew engagement with the school. One way in which our parents participate with our school is through becoming involved as substitute
teachers,  many of which were hired as full-time teacher assistants.

Our Stakeholders
Stakeholder involvement in strategic planning has been low as of the 2021-2022 school year, due in part to the impact and effects of COVID-19. Decision making
has been centralized to administration and some staff members that participated in the RSSP process through last year as part of the effort to improve academic
performance in our school and our sister school Van Intermediate. As such, parents, community members, business owners, and district administrators have not
been as actively involved or included in the planning process in an authentic and valuable way as contributing partners in the development and implementation of
previous  years’ improvement plans.

Our Community
Van is a small, rural community in East Texas, just north of Interstate 20 between Dallas, Texas and Shreveport, Louisiana. There are very few local businesses and
several are owned by diverse ethnicities. As a result, most of the community that live in Van work in nearby towns or larger cities. Van ISD, however, is a large
school district as it spans over 280 square miles that includes surrounding towns. Our community is seen as a safe place to live and raise children with southern
values and manners. Our community boasts “Vandal Pride” and its culture surrounds and permeates in everything that happens in the community. The community



comes together around football, baseball, and other co-curricular and extra-curricular activities that create a sense of unity across the town. There are no
universities and/or community colleges in our community; however, J.E. Rhodes is included in the regional impact area of Tyler Community College (abbreviated
as TJC in the  rest of the document).

Student Achievement Analysis

J. E. Rhodes Elementary has received an overall rating of “B” with a score of 81 from the 2021-2022 school year. This score is a result of the performance of Van
Intermediate School, the 2nd through 3rd grade campus with which we are paired with. For the previous three years, our two combined schools had an overall
rating of “D” with a score of 64 during the 2018-2019 school year until the last academic year. This prolonged time of low ratings is due to the COVID-19
pandemic, which gave “Not Rated” scores to all schools in Texas during the 2019-2020 and the 2020-2021 school years. Due to this low achievement score,
during the 2021- 2022 school year our campus participated in the Resilient School Support Program (RSSP) with the Texas Education Agency.

The RSSP program provided strategic planning, ongoing and continuous improvement, and support to help campus leaders from both schools to drive outcomes
through researched-based learning acceleration strategies. The RSSP teacher leaders and district leaders met weekly throughout the year to measure and analyze
our systems and processes as well as curriculum resources and student performance. These weekly meetings provided our school greater opportunities to make
in-time decisions that resulted in better outcomes for our students. Due to the success of this program that resulted in our schools improving student achievement
outcomes  and generated a favorable rating, the RSSP will be discontinued as a strategy for the upcoming 22-23 school year.

One of the key factors in increasing student achievement for both campuses was the focus on identifying students that needed additional support in the classroom
based on diverse screeners throughout the school year. Using this data, students were provided with Tier II and Tier III interventions in and out of the classroom.
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The interventions focused at Rhodes mostly in the area of Reading, confirming that interventions worked as evidenced by the results on both schools. The students
that were found to be in need of more academic support were found through a robust Student Success Team initiative that was spearheaded by our School
Counselor and included the school administration and classroom teachers. The data was compiled in a spreadsheet that is also shared with Van Intermediate
School and provided a wrap-around solution for students who needed additional support in their academic or behavioral growth. Many of our students that were
discussed in these  meetings were referred to special education and are successfully receiving services and needed accommodations.

We believe that the success of our students in third grade begins with a strong foundation built in our classrooms at J.E. Rhodes. As such, we share the
responsibility of producing students who are ready for the STAAR Assessment when they go to third grade. Van Intermediate School TEA report card shows that
their rating came from a Relative Performance score of 84 with an Economically Disadvantaged student population of 69.4 percent. STAAR Performance received
a scaled score of 78 and a “C” rating for Domain 1. In Domain 3, Closing the Gaps, Van Intermediate received a scaled score of 75 and a rating of “C”. Van
Intermediate is a campus  identified for targeted support and improvement and received no academic distinction designations during the 21-22 school year.

Looking at Domain 1: STAAR Performance we find that scores in 3rd grade Reading were higher compared to Mathematics scores. In Reading, 81 percent of
students scored at least at the Approaching performance band; 54 percent of students scored at least at the Meeting Grade level performance band, and 28 percent
of students scored at the Mastering Grade Level performance band. In Mathematics, 76 percent of students scored at least at the Approaching performance band;
43 percent of students scored at least at the Meeting Grade level performance band, and 21 percent of students scored at the Mastering Grade Level performance
band. These scores mirror the discrepancy between the two tested subjects in Domain 3: Closing the Gaps. When analyzing student groups for Domain 3: Closing
the Gaps, we see that out of the 12 targets for student groups, only 6 were achieved. The subgroups that met Academic Achievement Targets in Reading were All



Students, Hispanic, Economically Disadvantaged, Continuously Enrolled, and Non-Continuously Enrolled Students. The subgroup that didn’t meet the Academic
Achievement Targets in Reading was the White student group. When looking at Mathematics Academic Achievement, only the Hispanic student group met the
target.

The assessments we used on our campus during the 2021-2022 school year were our District-Level Assessments (DLA), mCLASS Assessments, the Benchmark
Assessment System (BAS) from Fountas and Pinnell, and NWEA MAP growth in Reading and Math for our grade 1 students. DIBELS is focused on foundational
reading skills and comprehension through short one-minute measures. JE Rhodes will use the mCLASS benchmark to measure growth at BOY (beginning of the
year), MOY (middle of the year, and EOY (end of the year). This benchmark measures the following subtests:

• Letter naming fluency (LNF)
• Nonsense word fluency (NWF)
• Word reading fluency (WRF)
• Oral reading fluency (ORF) with retell
• Phonemic segmentation fluency (PSF)
• Online reading accuracy, fluency and comprehension

These researched-based subtests are predictive of later reading proficiency and contribute to a composite score that is the single best predictor of later reading
development. Our findings from the end of the year data shows that only 66 percent of our students are on grade level based on this assessment; and only 60
percent of our Economically Disadvantaged students score on Grade Level. The performance of our Emergent Bilingual and ESL students is even lower at 41
percent of  students scoring on grade level.

MAP Growth developed by Northwest Evaluation Association (NWEA) is an adaptive computer assessment. JE Rhodes used this to measure the subject areas of
Reading and Math. MAP assessments provide a norm-referenced assessment that measures the progress of students at three different times during the school year:
the beginning of the year (BOY), middle of the year (MOY), and end of the year (EOY). The assessment is adaptive which means that depending on the
performance
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of the students, the assessment may stop or continue to measure the highest performing level of the student. We tested our grade 1 students at the EOY in reading
and math. Our findings from this End of Year Assessment are that from all students, only 53 percent scored on Grade Level in Reading, and 62 percent in
Mathematics.  When compared to the national norm, our school scored well below in Reading (166.7/176.4) and slightly below in Math (175.4/176.4).

STEMscopes is a comprehensive suite of results-oriented STEM curriculum. JE Rhodes adopted STEMscopes for their Math instruction and assessment. For every
grade level, STEMscopes Math includes unique pre-, post-, and progress monitoring assessments that correlate to a Quantile measurement for each student. We can
use this measurement to determine a student’s current level of proficiency and readiness for new content. Our findings from the End of Year Assessment are that
from all students, 84 percent scored on Grade Level in Mathematics, while 81 percent of Economically Disadvantaged students scored on grade level. From our
Emergent Bilingual and ESL students, 88 percent scored on Grade Level.

The Fountas & Pinnell Benchmark Assessment System (BAS), provides precise tools and texts to observe and quantify specific reading behaviors, helping teachers
to work out students' independent and instructional reading levels in order to interpret and use that data to plan meaningful instruction. This assessment is given by
our teachers in the form of a Running Record. Our findings for the End of the Year Assessment find that 79 percent of our students are reading on grade level; with
73 percent of our Economically Disadvantaged students and 41 percent of our Emergent Bilingual and ESL students scoring on Grade Level.



A study of the results shows a significant discrepancy between the results of the STAAR Assessment at the Intermediate School, the local Math and Reading MAP
Assessments, the mCLASS and BAS benchmark assessments, and the STEMscopes results. This discrepancy can provide a degree of evidence of possible teacher
biases and lack of stringent procedures for the effective and consistent evaluation of our students. This gap of performance has been also seen and reported by the
leadership and staff of Van Intermediate School.

School Processes & Programs Analysis

Personnel: Policy and Procedures
Jobs and openings are posted on the district’s website and on the Region 7 portal. Our staff is also encouraged to recruit quality applicants they know. Applicants
are required to interview with a selected Human Resources Committee and pass background checks and submit verifiable references. Our substitutes are often
hired as paraprofessionals after they prove that they have skills and aptitudes desired in future teachers. The campus also participates in student teaching programs
which  often provides potential candidates.

Our teachers are evaluated using the Texas Teacher Evaluation and Support System (T-TESS), which is a system designed by educators to support teachers in their
professional growth and development. According to the Implementation Guidebook, T-TESS strives to capture the holistic nature of teaching – the idea that a
constant feedback loop exists between teachers and students, and gauging the effectiveness of teachers requires a consistent focus on how students respond to their
teacher’s instructional practices. For those reasons, each of the observable domains in T-TESS focuses on teachers and students rather than separating them out into
separate domains. Ultimately, T-TESS is a process that seeks to develop habits of continuous improvement, and the process itself best leads to that outcome when
appraisers and teachers focus on evidence-based feedback and professional development decisions based on that feedback through ongoing dialogue and
collaboration.

The T-TESS Evaluation System contains a rubric that includes 4 Domains and 16 Dimensions. T-TESS domain and dimension rubrics include specific descriptors
of practices and 5 performance levels; Distinguished, Accomplished, Proficient, Developing, and Improvement Needed. The appraiser has a vital role in assessing
teaching proficiency and ensuring that teachers and administrators derive reliable and meaningful information from the teacher evaluation process. By providing
evidence-based feedback, appraisers help teachers and administrators make decisions that support efforts to improve instructional quality and student performance.

2022 – 2023 Campus Improvement Plan Page 10 of 34
Professional Practices
Professional development is planned by the district and on campus every year. During the August district Professional Development days, our teachers are able to
attend various PD opportunities based on need and interest. The district provides two days of professional development at the local high school in addition to a
convocation meeting that includes inspiring keynote speakers and a message from our superintendent. The school designs their professional development plans
independently from the district for the most part, with required training offered every year.

During the previous administration, PLC’s were conducted monthly within each grade level, and agenda items were provided by an administrator who also
attended.  According to our 21-22 school year climate and culture survey, there is a low percentage of teachers and staff that believe they play a role in decision
making.

Literacy Programs for Students



Classroom teachers at J.E. Rhodes use a balanced literacy approach based on the Daily 5 work of veteran educators Gail Boushey and Joan Moser. The Daily 5 is a
literacy framework that guides both student and teacher behaviors to create a classroom of engaged and independent readers and writers. It’s not the “what” you
teach but “how” that the Daily 5 aims to solve by creating a structure in which students participate in meaningful activities, while educators work uninterrupted
with small groups and individuals. Rather than continually putting out fires in your classroom, the Daily 5 offers literacy routines and procedures that are
transparent, practiced, and upheld. With a prescribed method for introduction and suggested visual anchors for reinforcement, students gain a firm grasp of
acceptable behaviors to guide their classroom decisions within your daily reading block. For students to become truly proficient in literacy, research shows that
they need extended periods of authentic reading and writing. This structure is one way to deliver that focused independent practice by guiding educators through
the process of helping students build stamina. Student choice is the ultimate linchpin to the success of the Daily 5. Additionally, it also gives young learners the
opportunity to refocus their brains so that they are capable of maintaining attention during periods of direct instruction. The Daily 5 supports practice, utilizing
reusable resources such as anchor charts,  manipulatives, technology, and classroom libraries as the keys to sustaining success.

Students receive additional support through tutors and interventionists that help with out of the classroom guided reading experiences for Tier II and Tier III
literacy supports. The success of these interventions has been measured through the RSSP process during the last school year. Feedback received suggest that
some of the pull-outs for tutoring occurred during times where instruction on other content areas was being taught, generating possible gaps in learning for
struggling students.

Mathematics Programs for Students
For Mathematics, our school has adopted the STEMscopes curriculum, which is aligned with the TEKS and rests on a pedagogical foundation built around the 5E
model, real-world connections, and CRA (Concrete-Representational-Abstract) instruction, and intentional discourse. Flexible yet intuitive in design, STEMscopes
Math emulates what real-world STEM professionals do on a daily basis: question, explore and productively struggle with new ideas. The adoption includes
blended learning resources that provide the tools for dynamic instruction based on student personal interests, academic goals, and socioemotional learning.
Underlying it all, according to the platform information, are teacher support, facilitation tools, and best practices guides to make instruction easy, engaging,
and—above all— meaningful to students. According to the program description, STEMscopes, in addition to being a curricular tool, is a feedback-powered
learning resource that  pushes teachers and students alike to learn math as a process (not just an answer).

The 5E Model is the model in which teachers design their lessons for Mathematics. This model is included in their pacing guide and their instructional practices:

ENGAGE: The Engage section is all about laying the foundation for learning. Teachers begin this section by pre-assessing students to determine their
current understanding and how best to design the lesson to meet them there. A central activity—the Hook—then lays out a storyline narrative to establish a
purpose for learning and to be used as a reference to return to throughout the entire lesson cycle. The Hook provides guidance and purpose for the rest of
the  lesson’s activities.
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EXPLORE: This is where students dig into the meat of the content. The Explore section provides scaffolded hands-on activities that build toward mastery
of the standards. “Students are encouraged to apply process skills, such as observing, questioning, investigating, testing predictions, hypothesizing, and
communicating, with other peers. This phase of the learning cycle tends to incorporate the main inquiry-based activity or experience, which encourages
students to develop skills and concepts. The teacher’s role is one of facilitator or consultant. In addition, students are encouraged to work in a cooperative
learning environment without direct instruction from the teacher.”



EXPLAIN: Paired with Explore, the Explain section offers a variety of resources that help connect the experiences of the Explore activities to the
academic content students need to know. Resources to accomplish this may include illustrated vocabulary cards, independent practice, and journal
prompts. These and other resources can be used to support the Explore activities and solidify student learning, prompt new questions, and develop a
common academic language  they can use to further apply the content to real-world problems.

ELABORATE: The Elaborate section makes differentiation possible by leveraging a wide range of activities—digital and paper-based games, spiraled
review, career connections, literacy connections, and research—that are perfect for rotations. These activities allow students to continue learning while you
make time for small group interventions, reteaching, and independent acceleration projects to help both your struggling and advanced learners.

EVALUATE: Get the data you need from the assessment tools provided in the Evaluate section. Nontraditional assessments such as portfolios,
performance based tasks, rubric-based activities, debates, journal logs, and portfolios are just as important as traditional fill-in-the-blank, multiple choice,
and essay driven assessments.

Van ISD has contracted with Stacey Grant, who assists our teachers in internalizing STEMscopes as a resource and in ways to integrate it as a platform for
curriculum, instruction, and assessment. Stacey Grant also designs formative assessments based on the pacing on STEMscopes, and the End of Year Assessment
provides the school with a summative assessment of student learning. J.E. Rhodes determines the success of students based on the attainment of on level
proficiency using this curricular platform. Our teachers have indicated through feedback that they the effective use of STEMscopes requires significant
modifications and adaptations to  the curriculum and the pacing.

STEM Field Programming and Campus Technology Plan
J. E. Rhodes has a science laboratory for hands-on learning. The laboratory is available for teachers to design lessons and bring their students to participate in
experiments and observations. There is a teacher aide that is available to organize and maintain the lab. In addition, there is a Makers’ Space lab with technology
tools for students to explore engineering and technology concepts at an early age. This lab is also available for teachers on a schedule as they plan lessons to be
incorporated into their curriculum and instruction. Our Maker’s Space room continues to expand and includes robotics and other high-tech activities that promote
collaboration, creativity, and problem solving among students.

Currently each classroom is equipped with a 65” monitor, one teacher issued iPad and Chromebook, and an eBeam interactive board. Pre-kindergarten classes are
equipped with Smart Display board systems. In addition, each student is provided an iPad with LTE service that is used to reinforce skills taught in the classroom,
differentiating instruction, creating projects, providing enrichment opportunities, supporting interventions, and researching various topics. Students can retrieve
lessons and activities to assess their level of understanding through their designated LMS (Learning Management System), Seesaw. All students are provided the
opportunity to take their iPads home in order to participate with activities and assignments from home on a regular basis. During library time, students have access
to learning.com on their iPad devices. This app contains a digital literacy curriculum that builds students’ digital literacy skills so they understand basic uses of
technology, best practices, and safety risks to ensure compliance with technology standards and help prepare students for success in our digital world.
Learning.com includes content for computational thinking, coding, computer fundamentals, word processing, online safety, presentations, and keyboarding skills
(among others).
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Fine Arts and Health



Students also have the opportunity to attend a Fine Arts class every week with a full-time teacher that is also shared with Van Intermediate School. Through our
Fine Arts class, students are exposed to theater performances and participate in Christmas and graduation programs that attract parental involvement to our school
community. They also learn the fundamentals of musical notation and rhythm. Students attend Physical Education twice a week to learn about healthy habits for
the  body and the mind. Our Physical Education coach engages our students in a state-of-the-art gymnasium with access to indoor and outdoor equipment.

Special Programs
In our school, we have several ways to meet the individualized needs of our students. Currently, we serve 44 students in Special Education. Most of our students
are served through Speech-Only services, however we are equipped with a self-contained classroom for Early Childhood Special Education (or ECSE) students
who meet the eligibility criteria in a more restrictive setting. The ECSE classroom has a full time Special Education Teacher and two Special Education teacher
aides. There are also 3 Special Education full-time teachers that provide inclusion and resource support to students with academic disabilities. These 3 teachers
divide the
caseload and provide brain-research support and other academic interventions to students with or without special needs. During pull-outs, students that are non
disabled can also benefit from differentiated instruction interventions outside of the classroom as part of the Tier 3 level of instruction. For our students whose
primary language is other than English, J.E. Rhodes has a full-time Bilingual teacher (shared between J.E. Rhodes and Van Intermediate) and a full-time bilingual
aide to support language acquisition in our students, and provide intervention at the pull-out level. Students that are gifted and/or talented are served with a
classroom  teacher that has the 30 hours of GT training, and are in addition served at the pull-out level once per week by a GT teacher that serves gifted students
across the  district.

J. E. Rhodes has a sensory room to meet the needs of students with other disabilities that prevent them from regulating adequately to thrive in the general education
setting. Our school district has invested in reducing the impact in learning of classroom disruptions by allocating two full-time aides and a full-time behavioral
specialist that is shared equally among J.E. Rhodes and Van Intermediate School. These behavior staff members support students who become regularly disruptive
in the classroom and support them with skills to thrive behaviorally.

Postsecondary, Military, and Career Awareness Programs for Students
J.E. Rhodes is proudly a No Excuses University (NEU) school. No Excuses University was founded by brothers Damen and Dan Lopez based on three core
beliefs,  that are shared by all administrators and staff members in Van ISD:

1. Every student has the right to be educated in a way that prepares them for college.
2. It is the responsibility of educators to create six exceptional systems that make college a reality.

These six exceptional systems begin with a Culture of Universal Achievement that takes place when the critical mass of the staff believes that each student is
capable of meeting academic standards in reading, writing, and math AND that the school has the power to make that opportunity a reality. Collaboration, as the
second system, starts when our school has talented professionals who find the very best ways to work together in order to get results. The third system calls us to
participate in activities that improve our results while learning from our successes and failures. Aligning standards provides an objective framework that can guide
our path. The fourth system is assessment of our students, which is grounded in a commitment to use the information in a way that helps schools to generate
greater success for their students. The fifth system teaches schools about data management, with the principle that data is given to us for one reason and one
reason only, to use as a means of securing greater success for each individual student. In order for it to be used as a means for driving instruction, data must be
easily accessible, openly shared, and deliberately arranged. Lastly, the sixth system is interventions, which promote schools to analyze their intervention
effectiveness through the use of data and translate it directly into the creation of appropriate interventions. Through the RSSP process and with funding from
Covid-19 relief ESSER funds, the district provided J.E. Rhodes and Van Intermediate with 4 tutors each, that are veteran and retired master teachers that assists
with translating data into effective interventions  at the pull-out level.
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During the previous 10 years, Van ISD has had a Mission Statement that aligns with the first core belief: “After High School comes College”. As such, college
awareness at J.E. Rhodes is promoted from day one. Every Wednesday we celebrate College Day by wearing college t-shirts and giving out random prizes that
include t-shirts, buttons, banners, posters, bracelets, stickers, etc. from a variety of colleges and universities. Each classroom also adopts a college or university and
decorates their classroom accordingly. Each classroom’s college or university and students' careers are spotlighted on announcements throughout the school year.
Videos are created for each teacher’s adopted college and shared with the classes, as well as on Facebook.

Our district also partners with and interacts with TJC often and in diverse ways by conducting field trips and through the “TJC Promise” that covers 50 percent of
the tuition for eligible students that meet the minimum requirements in academics, attendance, and community service in High School. One of the local businesses
commits to pay the remaining 50 percent so our eligible students can go tuition free to college. In recent years, the TJC promise has been extended by the
University of Texas at Tyler (abbreviated as UT-Tyler in the rest of the document) so that all economically disadvantaged students who meet the criteria during
their stay at
TJC can also go to the university tuition free.

School Procedures for Instructional Time
The Master Schedule for the 21-22 school year detailed for each grade level the times for English Language Arts, integrated with Science, Social Studies, Lunch,
and Recess, and the times for Mathematics learning and centers. Included as well was a period between 3:00 PM and 3:30 PM for reteach and enrichment. The
master schedule also includes the schedules for Physical Education, Library, Fine Arts, and Lunch. Planning periods are 45 minutes in length and occur during
these special offerings; and are at different times of the day, depending on which special rotation students will attend on that day of the week. Library times
included time  where the teachers would come and teach a Learning.com lesson.

School Procedures for Health and Safety
Our counselor teaches character lessons to students and refers to them when assisting with students in need of her services. Grief bags are distributed to students
that have lost a loved one. Medical services are also available at J.E. Rhodes, including a nurse and trained staff housed on campus, health screenings, dental
work, and information about healthy choices, health information about drug and alcohol abuse, as well as information on other risky behaviors. A Threat
Assessment Team has been formed to identify, evaluate, and address threats or potential threats to school security. Our staff conducts drills monthly for different
scenarios that include fire, sheltering in place, evacuation drills, CPR, and others. These drills are coordinated with the Van ISD police department and the safety
coordinator on campus using an App that allows the school to account for every student and staff member on campus, and to centralize information in case of an
emergency.

Perceptions Analysis

Student Engagement
Our students were in attendance 92.73% of the time. This is a lower than desired average daily attendance rate, however much can still be attributed to the COVID
19 pandemic. From the 7.27% of total days absent, almost 2% were from our Hispanic/Latino population while close to 5% were from our White student
population.

In an informal survey conducted by the Superintendent of Schools in May 2022, it was found that many of our staff members believe that student discipline is an
issue to address. To address this, Van ISD added a behavior specialist and a behavior teacher aide to supplement the behavior aide already on the roster of staff.



These staff members work with students as Tier 3 behavior interventionists, and can work directly with general education students as well as support
individualized  education plans for students in special education.

Staff Engagement
The staff at J.E. Rhodes has very little turnover. The principal of 11 years retired at the end of the 21-22 school year and the assistant principal moved to another
school district at the end of the year after serving in that position for six years. In the 2021-2022 school year, there were a total of 25 teachers, ten Aides, and two
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administrators. Only one teacher and one paraprofessional left, and one paraprofessional retired at the end of the 2021-2022; all of whom were involved at J.E.
Rhodes for at least five years. While there is not a formal system observed in which inexperienced teachers are supported at J. E. Rhodes, there are teachers who
mentor informally new teachers. In addition, the district provides a new teacher academy that supports our new teachers with professional development in August
and throughout the year.

Staff Perception of Climate and Culture
An employee opinion survey was offered at the campus level to the staff of J. E. Rhodes. The following were the findings: 100% of teachers feel a sense of
accomplishment at the end of most days. 100% of teachers feel that their work environment is safe and that they like the people they work with. 97% of J. E.
Rhodes employees feel that they can depend on their co-workers and that they feel loyal to their immediate team or work group. 95% of teachers feel that their
team works well together. According to the survey, 100% of the staff feel that their supervisor sets clear goals and objectives and supports them with problems on
the job. 100% report that their supervisor lets them make decisions within their scope of authority and that they can communicate openly and honestly with their
supervisor. 97% of staff report that their supervisor makes timely decisions, and 100% report that they can trust their supervisor and enjoy working for them. 97%
of teachers report that they can get the information they need from campus leaders. 100% of those surveyed report that they feel that their principal is effective in
leading the campus to achieving their set goals, and that their principal treats them with respect. Staff reports that 95% feel that the principal provides leadership in
setting and maintaining behavioral standards for students, and that the student code of conduct is consistently and fairly enforced. 90% felt that they had sufficient
access to resources and materials, and 95% feel that there is sufficient access to instructional technology. Another strength of the school that was reported was that
they receive feedback  that can help her improve their teaching, and that they are given appropriate assistance to resolve disciplinary issues in their classroom.

A parent survey was also provided by the counselor to parents who wanted to participate. The findings show that 94.7% of parents feel that the leadership staff at
the school is responsive to parents and children with social and emotional concerns. 100% of parents felt that weekly communication from the counselor with
regards to social emotional learning lessons was helpful, and almost 90% of parents incorporated these lessons into their family life at home. 90% of parents feel
that their  children’s overall social emotional regulation improved over the school year.

School Safety
Safety is an important issue in Van ISD, and safety is promoted often. Our staff and parents have expressed openly and in social media that they appreciate the
level of concern for safety within our district. Among the procedures that effectively promote safety are the use of an app that assists during drills and emergencies
to account for every person on campus during different safety scenarios. In addition, yearly training is provided by the district’s police department to all staff
members on active shooter situations and how to safely act in such a case. The district has a Guardian program that has personnel in every campus trained to
address active shooter scenarios. At the entrance of every building in the district, there is a notice for visitors that staff may be armed to protect students. In
addition, the district has a comprehensive access procedure where visitors cannot access the building unless they first identify themselves and their purpose for
visiting. Double doors with remote locks also deter access to the main building as a second measure of protection. All doors and access points are evaluated
weekly to identify potential  vulnerabilities to our school building.



Improvement Planning
Staff have limited opportunities to be involved in improvement planning. The new administration, by asking questions, found that the Campus Needs Assessment
and Campus Improvement Plan usually consist of one yearly meeting where staff provide input on the previous year’s plan for revision, however the school
leaders,  parents, and community members have not historically been included in the decision-making process. The organization consists of leadership structures
that includes team leaders that serve for two years and are chosen by their team members. Leadership meetings are not consistent throughout the year and are
mostly Ad Hoc meetings.
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Parent and Community Engagement
Parents participate in the education of their children in a positive way. There is very active participation in the different events that were offered throughout the
year. During our Meet the Teacher Night, most parents came with their children to engage with their teachers. In addition, high participation occurred with the
event to introduce the new principals to the community. Our parents have diverse ways to communicate with the school and our teachers. J.E. Rhodes has an
active Facebook page that is updated often with new information for our community and parents. They often comment on events and news and support other
parents with answering questions. Teachers also create Facebook pages to keep parents updated with photos and announcements in a weekly manner. The school
also utilizes SeeSaw, an app designed to engage students with content and to engage with parents in a two-way communication platform. Most parents and
teachers utilize this platform with  success. Communication is, when needed, also translated to Spanish for access to our non-English speaking families.

Parents and community members do not currently participate in the site-based planning committee. A selection process has not been found at the moment of the
Needs Assessment. This finding could potentially be explained again by the effects of the COVID-19 pandemic that caused school closures and prevented the
active participation of parents and community members with schools, and constituted one of the greatest barriers to participation. Now that the pandemic effects
are lower,  the new administration intends to promote active parent and community participation in the planning process and the success of our school.

Problem Statements Identifying Demographic Needs:

1. There is a disproportionate number of students identified for Special Education when compared to students identified as Gifted and Talented. Root Cause
Analysis: Assessment of Gifted and Talented is more difficult during the early developmental years of children. There might be teacher biases in
identifying  students who are struggling versus students who have undiscovered or potential gifts and talents. Training to identify giftedness in Early
Childhood is not  mandatory in the same way as Child Find for Special Education.

2. New and/or struggling teachers do not have an intentional and consistent support system. Root Cause Analysis: A formal mentoring and support protocol
has not been created and implemented at the campus level.

3. (Prioritized in the Improvement Plan) Ongoing and job-embedded Professional Development is not consistently offered at the campus level, and a
protocol  for implementation, follow-up, and teacher support is not in place. Root Cause Analysis: Bus duty prevents teachers from staying after school;
common planning times are not available, limited personnel in the role of Instructional Coaches available to support teachers in professional development
and  instructional support.



4. (Prioritized in the Improvement Plan) Each Team Leader is chosen by their peers to lead planning sessions and to bring information back from the
principal, however they are not necessarily equipped to lead their teams and to hold their teams accountable for progress towards grade level performance
objectives. Root Cause Analysis: Leadership Development has been centralized to the members of the RSSP process; and adequate training has not been
provided to other campus leaders in the areas of effective communication, team leading and planning, goal creation and tracking, and accountability.

5. (Prioritized in the Improvement Plan) Our school has low parental involvement and engagement. Root Cause Analysis: The COVID-19 pandemic
caused school closures and health measures that prevented parents from fully participating and engaging with schools as volunteers or visitors. A PTO
previously existed, but the impact was not limited to J.E. Rhodes but shared among other campuses in the district. This PTO ceased operations due to the
members’  children outgrowing attendance to Van ISD schools.
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6. (Prioritized in the Improvement Plan) Stakeholders, such as teachers, parents and community members have historically not been included in the decision

making process. Root Cause Analysis: The challenges of COVID-19 over the past few years have enabled the administration and staff to centralize
decision  making instead of investigating ways to connect and establish a partnership with stakeholders.

Problem Statements Identifying Student Achievement Needs:

7. (Prioritized in the Improvement Plan) About 44% of our students are under-performing in reading based on MCLASS composite scores. Root Cause
Analysis: Reading with fluency and comprehension is not taught with fidelity, mastery, rigor, and/or consistency in the Primary Grades.

8. (Prioritized in the Improvement Plan) About 59% of our Emergent Bilingual or ESL students are under-performing in reading based on MCLASS
composite scores. Root Cause Analysis: Low accountability and/or tracking of student progress in this sub-group; most of our teaching personnel lack
ESL  strategies and ESL certifications; and all the root causes identified in problem statement 7.

9. About 47% of our students are under-performing in reading based on the NWEA MAP Assessment End of Year scores. Our students performed below the
national norm. Root Cause Analysis: Reading with fluency and comprehension is not taught with fidelity, mastery, rigor, and/or consistency in the
Primary Grades. This assessment is not utilized year-round to provide foundational gap analysis for our teachers to address towards the End of the Year
Assessment.  The Assessment is not well regarded by some teachers at J.E. Rhodes and deem it not appropriate for students.

10. There is a significant discrepancy between the results of our BASS Reading assessment with other reading measures. According to The Fountas & Pinnell
Benchmark Assessment System (BAS), only 21% of our students are reading below grade level, however MCLASS found 44% below level and MAP
found 47% below level. Root Cause Analysis: Teacher biases during testing; irregular testing environments, differences in mastery and execution of
running  records.

11. There is a significant discrepancy between the results from the NWEA MAP and the STEMscopes Assessment End of Year scores. About 38% of our



students are under-performing in mathematics based on MAP, while only 16% underperformed in STEMscopes. Our students performed slightly below the
national norm in Math. Root Cause Analysis: Numeracy and number sense is not taught with fidelity, mastery, rigor, and/or consistency in the Primary
Grades. Teacher biases in testing STEMscopes; STEMscopes was recently introduced to our teachers for planning of curriculum, instruction, and
assessment; some of the lessons in STEMscopes are beyond the abilities of our students and require mastery of skills that our students have not been
taught. STEMscopes is utilized at the compliance level and requires extensive prep and planning from our teachers to modify worksheets and assessments.
MAP is a computer
based assessment and students struggle with attention and focus at a high level.

Problem Statements Identifying School Processes & Programs Needs

12. (Prioritized in the Improvement Plan) There is no common planning in place for Professional Learning Communities (PLCs) embedded into the master
schedule. Time for teachers to collaborate is not included into the 21-22 master schedule, and teachers must stay past the school day to meet with their
colleagues. Root Cause Analysis: The master schedule has a different length of time and different daily schedule for every teacher in a grade level due to
the Fine Arts teacher being shared with the Intermediate School, and her services being only available in the mornings.
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13. (Prioritized in the Improvement Plan) Some of the tutors and interventionists pull students out of the classroom during instructional input times, and in

many occasions, during content areas different to those of the interventions offered. Root Cause Analysis: The 21-22 master schedule did not include a
schedule of pull-out services for the tutors, and intervention times in the classroom were not indicated in the master schedule either.

14. (Prioritized in the Improvement Plan) There is no consistency in content taught on our STEM field lessons on our three STEM labs. Root Cause
Analysis: Our teachers plan for lessons for the STEM field application at the Science Lab, the Library, and the Makers’ Space in addition to their regular
content  planning responsibilities.

Problem Statements Identifying Perception Needs:

15. (Prioritized in the Improvement Plan) Our school’s student attendance is low. Our students Average Daily Attendance 92.7 percent, where the minimum
desired average is 96 percent. Root Cause Analysis: Underlying effects of the COVID-19 pandemic.

16. (Prioritized in the Improvement Plan) About 68% staff feel that they work reasonable hours. Root Cause Analysis: There is not enough
planning/preparation time during the school day. Transportation procedures cause teachers to stay past duty hours.

17. About 62% teachers feel like they are involved in decisions about instructional issues. Root Cause Analysis: There is limited contact with consultation
staff.  Teachers need to have a bigger role in selecting instructional materials and resources.

18. (Prioritized in the Improvement Plan) Improvement planning has not been intentional nor structured. Root Cause Analysis: A clear definition of roles
and responsibilities has not been established to promote an effectively structured approach to support improvement planning.

Needs Assessment Data Documentation



• PEIMS Attendance Data
• PEIMS Student Demographic Information
• PEIMS Enrollment Data
• Skyward Database Reports
• TEA Texas Schools Report Card
• Employee Opinion Survey Campus/Location Comparison Report •
Social Emotional Learning Parent Assessment
• SeeSaw App Usage and Messaging System

• 21-22 Master Schedule
• MCLASS Data Summary Reports
• NWEA MAP Data Reports
• STEMscopes End of Year score reports
• Fountas & Pinnell Benchmark Assessment System (BAS) end of year

student data
• TELPAS
• STAAR Data for Van Intermediate School
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Goal 1: An Academic

Powerhouse in Literacy

Performance Objective 1.1
By the end of June 2023, the percentage of 1st Grade students that score on or above grade level on mCLASS, and at level J (or above) on BAS will increase from
60% to 70%

Strategy Details Reviews

Strategy 1.1.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in literacy milestones, or “benchmarks” that will be utilized during Professional
Learning Communities meetings to monitor and disaggregate grade level, classroom, and student
progress. The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve the expected

Formative Summative

Nov Jan Mar June



results. As part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be displayed in the 1st
grade hallway that will track progress towards these goals.

Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass their academic goals. Leveled libraries and additional educational resources, such as
technology applications will be purchased for supplemental materials for the effective
implementation of  differentiated instruction, guided reading, and academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for literacy, such as guided reading,
phonological awareness, phonemic awareness, concepts about print, fluency, and comprehension for
Early Childhood students. The school staff will engage in data-driven conversations and identify in a
timely manner  students that are not reaching the quarterly milestones throughout the year.
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Strategy’s Expected Result/Impact: At least 70 percent of our students will read on an undeniably
strong and independent reading level J, based on both the BAS and the MCLASS assessments, with
all  the skills and reading behaviors of students proficient and on grade level by the end of first grade.

Staff Responsible for Monitoring: Literacy Specialist Ms. Stacey Hightower

Performance Objective 1.2
By the end of June 2023, the percentage of At-Risk student groups in 1st Grade that score on or above grade level on mCLASS, and at level J (or above) on BAS
will increase from 60% to 65%.

Strategy Details Reviews

Strategy 1.2.1: The school’s Master Schedule has been redesigned by the new campus
administration to empower teachers, interventionists and tutors to work with students in small groups
at the push-in and pull-out levels, based on student benchmark levels. Under this master schedule,
students will not be pulled-out during core subject instruction and, instead, will only be pulled out by
tutors and/or  interventionists during the time designated for Guided Reading.

This intervention time allows for teachers to implement the Daily 5 and a balanced literacy approach.

Formative Summative

Nov Jan Mar June



During this time, students, along with teacher aides that push-in, will work on diverse literacy tasks
such as listening reading comprehension, reading aloud to others, independent-silent reading,
working on  words, and fluency skills.

Our team will identify and track students that are considered “at-risk” to ensure that they receive
adequate support and interventions in a timely manner throughout the year. These interventions
include, but are not limited to English as a Second Language supports. Data from the quarterly
benchmark reports will  be disaggregated to analyze At-Risk student progress.

Strategy’s Expected Result/Impact: At least 65 percent of our “At-Risk”, including EB, ESL, and
Economically Disadvantaged students will perform on grade level reading expectations, based on
both the BAS and the MCLASS assessments, with all the skills and reading behaviors of students
proficient  and on grade level by the end of first grade.

Staff Responsible for Monitoring: Literacy Specialist Ms. Stacey Hightower
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Performance Objective 1.3
By the end of June 2023, the percentage of kindergarten students that read fluently at independent level C (or above) on BAS will increase from 72 percent to 78
percent.

Strategy Details Reviews

Strategy 1.3.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in literacy milestones, or “benchmarks” that will be utilized during Professional
Learning Communities meetings to monitor and disaggregate grade level, classroom, and student
progress. The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve the expected
results. As part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be displayed in the
kindergarten grade hallway that will track progress towards these goals.

Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass  their academic goals.

Leveled libraries and additional educational resources, such as technology applications will be
purchased for supplemental materials for the effective implementation of differentiated instruction,

Formative Summative

Nov Jan Mar June



guided reading,  and academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for literacy, such as guided reading,
phonological awareness, phonemic awareness, concepts about print, fluency, and comprehension for
Early Childhood students. The school staff will engage in data-driven conversations and identify in a
timely manner  students that are not reaching the quarterly milestones throughout the year.

Strategy’s Expected Result/Impact: The expected result is that at least 78 percent of our students
will read on an undeniably strong and independent reading level C, based on the BAS assessment,
that includes all the skills and reading behaviors of students proficient and on grade level by the end
of  Kindergarten.

Staff Responsible for Monitoring: Literacy Specialist Ms. Stacey Hightower
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Performance Objective 1.4
By the end of June 2023, at least 80 percent of kindergarten students will be able to read with fluency and automaticity at least 50 decodable words and 50 sight
words.

Strategy Details Reviews

Strategy 1.4.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in literacy milestones, or “benchmarks” that will be utilized during Professional
Learning Communities meetings to monitor and disaggregate grade level, classroom, and student
progress. The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve the expected
results. As part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be displayed in the
kindergarten hallway that will track progress towards these goals. The school staff will engage in data
driven conversations and identify in a timely manner students that are not reaching the quarterly
milestones throughout the year.

Formative Summative

Nov Jan Mar June



Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass  their academic goals.

Individual flashcards and additional educational resources, such as technology applications will be
purchased for supplemental materials for the effective implementation of differentiated instruction
and  academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for literacy, such as phonological awareness,
phonemic awareness, concepts about print, fluency, and automaticity for Early Childhood students.

Strategy’s Expected Result/Impact: The expected result is that at least 80 percent of our students
will  read with fluency and automaticity at least 50 decodable words and 50 sight words.

Staff Responsible for Monitoring: Literacy Specialist Ms. Stacey Hightower
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Goal 2: An Academic

Powerhouse in STEM

Performance Objective 2.1
By the end of June 2023, the percentage of students in Grade 1 that score at the MEETS performance level or higher on STEMscopes EOY Assessment will
increase  from 84% to 90%.

Strategy Details Reviews



Strategy 2.1.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in mathematical milestones, or “benchmarks” that will be utilized during
Professional Learning Communities meetings to monitor and disaggregate grade level, classroom,
and student progress. The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve
the expected results. As part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be
displayed in the 1st grade hallway that will track progress towards these goals. The school staff will
engage in data-driven conversations and identify in a timely manner students that are not reaching
the quarterly milestones  throughout the year.

Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass  their academic goals.

STEMscopes and additional educational resources, such as Dreambox and other technology
applications will be purchased for supplemental materials for the effective implementation of
differentiated  instruction, and academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for mathematics for Early Childhood students.

Formative Summative

Nov Jan Mar June
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Strategy’s Expected Result/Impact: At least 90 percent of our students will meet performance level
or higher on STEMscopes assessment, that includes all the problem-solving behaviors of students
proficient  and on grade level by the end of first grade.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins

Performance Objective 2.2
By the end of June 2023, the percentage of At-Risk student groups in grade 1 that score at the MEETS performance level or higher on STEMscopes EOY will
increase from 81% to 84%

Strategy Details Reviews

Strategy 2.2.1: The school will add to the Master Schedule a Science Lab rotation for students
centered  around our STEM strategy.

Formative Summative

Nov Jan Mar June



The Science Lab will be equipped to teach Early Childhood through Grade 1 students about
elementary concepts in a problem-solving and hands-on environment. Students will learn ideas
through patterns, cycles, systems, models, and change and constancy. The Science teacher will
design lessons that include safely implementing classroom and outdoor investigations using
scientific processes, including inquiry, information analysis, and using tools to collect and record
information.

The school will purchase equipment, software, and resources to provide enrichment and hands-on
experiences for our students.

Strategy’s Expected Result/Impact: Students will be exposed to academic vocabulary, in the
context of physical, earth, and life sciences. They will observe and describe the natural world using
their five senses. Students do science as inquiry in order to develop and enrich their abilities to
understand the world around them in the context of scientific concepts and processes. Students
develop academic Tier 3 vocabulary through their experiences investigating properties of common
objects, earth materials, and organisms. Hands-on experimentation will occur at least 80% of the
time while at the Science Lab.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins
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Strategy Details Reviews

Strategy 2.2.2: The school will add to the Master Schedule a Makers’ Space and a Keyboarding
Skills  rotation for students centered around our STEM strategy.

The Makers’ Space will be equipped to teach Early Childhood through Grade 1 students about
elementary concepts in a problem-solving and hands-on environment. Students will learn ideas
through patterns, cycles, systems, models, and change and constancy. The Makers’ Space teacher
will design lessons that include learning about the engineering process through asking questions,
communicating ideas, and exploring with scientific tools and apps to explain concepts included in
the Science TEKS, such as the Solar System, matter, energy, structural design, physical properties,
light, heat, and sound energy as it  relates to students’ everyday life.

Students will also practice on a weekly basis keyboarding skills utilizing the platform Learning.com
when they go to the library.

Formative Summative

Nov Jan Mar June



The school will purchase equipment, software, and resources to provide enrichment and hands-on
experiences for our students.

Strategy’s Expected Result/Impact: Students will be exposed to academic vocabulary, in the
context of engineering and technology. They will observe and describe the natural world using their
five senses. Students do science as inquiry through the engineering process in order to develop and
enrich their abilities to understand the world around them. Students develop academic Tier 3
vocabulary through their experiences investigating games and technology applications. Hands-on
experimentation will occur at least 80% of the time while at the Makers’ Space Lab. In addition,
students’ keyboarding skills will improve to effectively utilize technology in the classroom and build
a foundation of typing fluency for  desktop applications.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins

Strategy Details Reviews

Strategy 2.2.3: The school’s Master Schedule has been redesigned by the new campus
administration to empower teachers, interventionists and tutors to work with students in small groups
at the push-in and pull-out levels, based on student benchmark levels. Under this master schedule,
students will not be pulled-out during core subject instruction and, instead, will only be pulled out by
tutors and/or  interventionists during the time designated for Math interventions.

Formative Summative

Nov Jan Mar June
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This intervention time allows for teachers to implement the Daily 3 rotations. During this time,
students will work on diverse mathematical tasks such as numeracy, problem solving skills,
calculations,  geometry and measurement, data analysis, and personal financial literacy.

Our team will identify and track students that are considered “at-risk” to ensure that they receive
adequate support and interventions in a timely manner throughout the year. These interventions
include, but are  not limited to English as a Second Language supports.

Strategy’s Expected Result/Impact: Data from the quarterly benchmark reports will be
disaggregated  to analyze At-Risk student progress. We expect that at least 84 percent of our
“At-Risk” and  Economically Disadvantaged students will perform on grade level mathematical
expectations according to our STEMscopes assessment.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins

Performance Objective 2.3
By the end of June 2023, the percentage of kindergarten students that score at the MEETS performance level or higher on STEMscopes End of Year Assessment
will increase from 84 percent to 88 percent.

Strategy Details Reviews

Strategy 2.3.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in mathematical milestones, or “benchmarks” that will be utilized during
Professional Learning Communities meetings to monitor and disaggregate grade level, classroom,
and student  progress.

The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve the expected results.
As  part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be displayed in the
kindergarten hallway that will track progress towards these goals. The school staff will engage in
data-driven  conversations and identify in a timely manner students that are not reaching the quarterly
milestones  throughout the year.

Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass  their academic goals.

Formative Summative

Nov Jan Mar June

2022 – 2023 Campus Improvement Plan Page 8 of 34



STEMscopes and additional educational resources, such as Dreambox and other technology
applications will be purchased for supplemental materials for the effective implementation of
differentiated  instruction, and academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for mathematics for Early Childhood students.

Strategy’s Expected Result/Impact: Students will be able to manipulate with confidence numbers
up  to 20 in written, read, and represented formats.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins

Performance Objective 2.4
By the end of June 2023, the percentage of At-Risk kindergarten students that score at the MEETS performance level or higher on STEMscopes End of Year
Assessment will increase from 73 percent to 78 percent.

Strategy Details Reviews

Strategy 2.4.1: Major Assessment data will produce Formative and Summative quarterly reports of
all student progress in mathematical milestones, or “benchmarks” that will be utilized during
Professional Learning Communities meetings to monitor and disaggregate grade level, classroom,
and student  progress.

The school will utilize Franklin-Covey’s 4 Disciplines of Execution to achieve the expected results.
As  part of Discipline 3: “Compelling Scoreboards”, a scoreboard will be displayed in the
kindergarten hallway that will track progress towards these goals. The school staff will engage in
data-driven  conversations and identify in a timely manner students that are not reaching the quarterly
milestones  throughout the year.

Awards and incentives will be purchased throughout the year to celebrate students that meet or
surpass  their academic goals.

STEMscopes and additional educational resources, such as Dreambox and other technology
applications will be purchased for supplemental materials for the effective implementation of
differentiated  instruction, and academic tutoring.

Teachers and interventionists will receive relevant professional development to increase their
instructional strategies and knowledge in best practice for mathematics for Early Childhood students.

Formative Summative

Nov Jan Mar June
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Strategy’s Expected Result/Impact: Students will be able to manipulate with confidence numbers
up  to 20 in written, read, and represented formats.

Staff Responsible for Monitoring: STEM Specialist Ms. Sallie Wiggins
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Goal 3: A Culture Powerhouse

based on NEU & the Vandal Code

Performance Objective 3.1
By the end of June 2023, the percentage of teachers that feel that their work hours are reasonable will increase from 68% to 80%.

Strategy Details Reviews

Strategy 3.1.1: The master schedule will be redesigned to increase teachers’ planning times to 60
minutes  per day. The redesign of the master schedule must create common planning time for grade
level teachers.

Formative Summative

Nov Jan Mar June

Strategy’s Expected Result/Impact: The staff will have more time to plan and document during the
school day rather than after school. An increase to 80% of staff feeling that their work hours are
reasonable.

Staff Responsible for Monitoring: Principal Jonatan Romero
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Performance Objective 3.2
By the end of June 2023, the percentage of teachers that feel that their work climate is positive and inclusive will reach 95%.

Strategy Details Reviews

Strategy 3.2.1: J. E. Rhodes leadership staff will strive to retain highly effective staff members by
promoting a positive school climate and high staff morale by having “Flamingo Fridays” and other
related events where leadership staff engage in morale improvement and staff retention activities,
incentives,  celebrations, and awards.

We will award our staff for years of service and for retirement.

We will award the “Employee of the Month” and the “Teacher of the year” as a way to reward hard
work  aligned with our school’s mission and vision.

Formative Summative

Nov Jan Mar June

Strategy’s Expected Result/Impact: 95% of the staff will report that the school climate is positive
and  inclusive, which will result in staff retention and overall work satisfaction and productivity

Staff Responsible for Monitoring: Counselor Jeanette Hughes

Strategy Details Reviews

Strategy 3.2.2: The Sunshine Committee will be re-established and membership will increase to at
least 10 members.

Monthly luncheons/fellowships will be provided for faculty and staff. JER will cooperate with PTO
to  celebrate staff appreciation days and Employee of the Month.

Monthly meeting for planning and climate check

Dues will be collected to use for sympathy or celebration gifts for faculty and staff.

Formative Summative

Nov Jan Mar June

Strategy’s Expected Result/Impact: 95% of the staff will report that the school climate is positive
and  inclusive, which will result in staff retention and overall work satisfaction and productivity



Staff Responsible for Monitoring: Sunshine Committee Chair Leah Rice
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Performance Objective 3.3
By the end of June 2023, at least 80 percent of our classroom teachers and instructional leaders will be able to clearly explain the 6 Exceptional Systems and how
they apply our district’s motto “After High School come Opportunities” into their practice.

Strategy Details Reviews

Strategy 3.3.1: The principal and the leadership team will design and provide professional
development  opportunities during Professional Learning Communities and after or during school
meetings.

Training opportunities with the staff at No Excuses University will be provided as needed to new
personnel and as refresher to veteran teachers.

College memorabilia and symbolism will be provided for teachers to promote a college or

University. Weekly announcements will inform students about universities that are available to

them

Formative Summative

Nov Jan Mar June

Strategy’s Expected Result/Impact: The staff will internalize our district’s motto into everything
we do. At least 80% of our staff sampled at the end of the year will be able to explain how NEU
forms part  of their daily work.

Staff Responsible for Monitoring: Jeanette Hughes

Strategy Details Reviews

Strategy 3.3.2: The school will sponsor events throughout the year that highlight the importance of
attending college or university.

These events can include guest speakers, dress-up days, or after school events with parents and the

Formative Summative

Nov Jan Mar June



community.

Strategy’s Expected Result/Impact: The staff will internalize our district’s motto into everything
we do. At least 80% of our staff sampled at the end of the year will be able to explain how NEU
forms part  of their daily work.

Staff Responsible for Monitoring: Jeanette Hughes
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Goal 4: A Community

Engagement Powerhouse in

ETX

Performance Objective 4.1
J.E. Rhodes Elementary’s average daily attendance rate, or ADA, will increase from 92.7 percent to at least 96 percent by the Spring of 2023.

Strategy Details Reviews

Strategy 4.1.1: The school will utilize the 4 Disciplines of Execution to set attendance goals, track
them  by teacher, grade level, and school; and display them on a compelling scoreboard throughout
the school.

The school will provide celebrations and awards to grade levels and classrooms that meet the
monthly  goal of 96 percent in average daily attendance.

Formative Summative

Nov Jan Mar June



Rewards can be, but not limited to: pizza parties, ice cream parties, awards, etc.

Strategy’s Expected Result/Impact: 96 percent daily attendance average in every classroom

Staff Responsible for Monitoring: Assistant Principal Dr. Dawn Monzon
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Performance Objective 4.2
J.E. Rhodes Elementary will have at least 10 parents and community members as active volunteers in diverse organizations and committees, such as PTO and
SBDM,  by the Spring of 2023

Strategy Details Reviews

Strategy 4.2.1: Our school will organize a Parent Teacher Organization to support the school with a
diversity of projects that benefit our school, our students, and our teachers. The PTO will begin with
a  current study of the previous PTO, its scope, and its requirements.

The PTO will hold elections to elect its board and adopt a budget and bylaws.

Our school will also organize parents to participate consistently on SBDM Committee meetings and
LPAC meetings as representatives.

Formative Summative

Nov Jan Mar June

Strategy’s Expected Result/Impact: At least 10 active and involved parents

Staff Responsible for Monitoring: Parent Engagement Coordinator Chessa Hays

Performance Objective 4.3
J.E. Rhodes Elementary will host at least 6 major academic or cultural events for parents and community engagement by the Spring of 2023

Strategy Details Reviews

Strategy 4.3.1: The school will promote parental engagement and involvement by the organization
of events throughout the year that brings our community together to learn about our school, our
culture, and  our students.

Formative Summative

Nov Jan Mar June



Among the events per year are:
• Summer School Tours for new families
• Meet the Teacher
• Parent Conference
• College Fest
• Fall Festival
• Christmas Program
• Spring Carnival
• Academic Nights
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• Coffee with the Principal
• Donuts with Dad/Muffins with Mom

The school will provide incentives, participation awards, and other promotional items to attract and
retain  families to our school district.

The school will purchase promotional materials, food orders, and props for programs and events.

Strategy’s Expected Result/Impact: Parents and community members are active partners in the
education of their children. Our programs attract at least 20 families for each event.

Staff Responsible for Monitoring: Principal Romero
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